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BAAL-Routledge Research Development Workshop 2017 

Bilingual First Language Acquisition: Current Theories and Methodologies 

University of York  

4th-5th December 2017   

Organisers: Dr. Fatma Said & Dr. Ursula Lanvers  

Funded by the British Association of Applied Linguistics (BAAL) and Routledge the following 
workshop: Developmental workshop on Bilingual First Language Acquisition: Current Theories and 
Methodologies will take place at the University of York, UK. 

The workshop brings together established researchers, postgraduates (PGs) and early career 
researchers (ECRs) to discuss and share best practices in the theories and methodologies of 
bilingual first language acquisition (BFLA). This 2-day workshop has been designed to include 
training sessions and keynote speeches by scholars at the cutting edge of the field, and 
presentation slots for established researchers, PGs and ECRs making the workshop highly 
interactive and inclusive.  

The workshop aims to explore the topic of BFLA holistically from its linguistic, scientific, 
sociolinguistic and sociocultural perspectives. Creating a space within which to explore and 
critically discuss the current theories and methodologies of BFLA is important for two main 
reasons: first, there is an ever-increasing number of children exposed to two languages from 
birth and so studies of BFLA children are on the rise. And second, there is currently a move by 
researchers to adopt a greater variety of theoretical paradigms, including interdisciplinary 
theoretical frameworks and methodological designs. These changes often leave those new to the 
field, ECRs and PGs unsure of how to best conduct research into BFLA. Hence, this workshop 
aims to offer an overview of the field as it currently stands through interaction with and direct 
learning from more experienced researchers as well as experts in the field. Attendees can discuss 
their ideas, be given feedback, learn from fellow attendees and go on to design their projects 
with confidence.  

On the day:  

Tweeting: #BFLAyork2017 
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Abstract booklet 

Papers 

Bilingual First Language Acquisition in An Gaeltacht areas in the Republic of 
Ireland 

Stanislava Antonijevic1, Ciara Corbett1 and Idé Ní Conghaile2 
1National University of Ireland, Galway 

2Health Service Executive, West, Republic of Ireland 
 

An Gealtacht areas are populated with a high percentage of Irish speakers and offer stronger 
community support for Irish speakers than other areas in the republic. Because even in those 
communities Irish is a heritage language while English is becoming ever more dominant, all Irish 
speaking children grow up bilingual to a different extent. High percentage of code switching 
(Hickey, 2001; 2009) and a rapid language change (Lenoach, 2012) are present in the community. 
As a result, monolingual Irish environment practically does not exist anymore (Péterváry et al., 
2014). These circumstances make it difficult to define a typical language development of Irish-
English BFLA children. In this study, language exposure was estimated using parental 
questionnaires.  Data on children’s language behaviour were collected using comparable sentence 
repetition tasks (SRT) in Irish and English (Antonijevic, et al., 2017). Typically developing (TD) 
children age 3-5 attending education through Irish in Connemara Gaeltacht participated in the 
study. A small sample of children attending speech & language therapy services through Irish 
was also tested. While the data indicated large variation in language exposure, all children 
performed better on English SRT then Irish SRT. Qualitative analysis of sentence repetitions 
indicated that morphosyntactic differences of the two languages could have contributed to the 
difference in accuracy of repetitions across the two languages because there were more 
opportunities to make errors in Irish due to its morphosyntactic complexity. Finally, our data 
indicated that SRT can be used as a tool to differentiate between TD and potentially language 
impaired preschool children.   
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Slot-and-frame patterns in the language of a Polish and English speaking child: 
evidence of input and output effects on the switch placement. 

Dorota Gaskins, Birkbeck, University of London 

Ad Backus, University of Tilburg  

This study aims to show how the bilingual child assembles her first multi-word constructions 
such as ‘I don’t want it MLEKO (milk)’ or ‘TO JEST (this is) sheep’. It follows a toddler exposed to 
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Polish and English from birth but dominant in the latter and documents her acquisition of slot-
and-frame schemas in a diary (0;10.10-2;02.00). These data are further supported by 30 half hour 
video recordings (1;10.16-2;5.11) made in naturalistic contexts. First, diary data are used to trace 
the emergence of partially-schematic units such as DAJ MI X (give me X) and to justify which 
parts of such units are the emerging frames (DAJ MI, i.e. give me) and which are slots (X). 
Subsequently the focus falls on most frequently produced bilingual combinations captured 
through the video recordings which are analysed with reference to such slot-and-frame patterns. 
Of particular interest are four types of bilingual partially schematic units, such as where other one X 
and TO JEST X (This is X), which are examined in light of parental input and the child’s own 
usage. Two observations are made: a) 84% constructions can be explained by referring to the 
slot-and-frame model and b) frequency-driven unit-based recall plays a role in determining the 
switch placement in early bilingual combinations. These findings are used to provide a 
psycholinguistic explanation for the matrix language. Further experimental research is needed to 
confirm these findings on larger populations of bilingual children. 

References 

Backus, A. (2003). Units in code-switching: evidence for multi-morphemic elements in the lexicon. Linguistics, 41(1), 
83-132.                                                                                                 

Endesfelder Quick, A., Lieven, E., Carpenter, M. & Tomasello, M. (2017) Identifying partially schematic units in the 
code-mixing of an English and German speaking child. Linguistic Approaches to Bilingualism, 1879–9272.      

Hakimov, N. (2016 b) Effects of frequency and word repetition on switch-placement: evidence from Russian-
German code-mixing. In Robinson, J. & Reif, M. (eds.) Cognitive Perspectives on Bilingualism. Trends in Applied Linguistics. Berlin: Mouton De 

Gruyter. 

 

Developing the LeBE-Q: Assessing (Bilingual) Language Experience when 
Parental Response Rates are Low 

Lydia Gunning, Professor Mark Mon-Williams, Dr Amanda Waterman & Dr Ekaterini Klepousniotou 

University of Leeds 

Research consistently demonstrates monolingual and bilingual children to perform differently on 
various standardised tests of language, particularly when assessing both receptive and expressive 
skills (Bialystok et al., 2010; Hoff, 2013; Thordardottir, 2011). 

However, although bilinguals’ linguistic ability is heavily dependent on exposure to the language 
in question (Cattani et al., 2014; De Houwer, 2010), information gathered on children’s language 
exposure often depends on parental report. However, this is not always feasible in research due 
to low parental response rates when recruiting in schools.  

The Leeds Bilingual Exposure Questionnaire (LeBE-Q) was developed to capture the 
distribution of languages a child may use outside the school environment, without relying on 
parental report. Children completed the questionnaire answering questions on their use of 
language in the home and outside. Their teachers were also asked to rate the child’s language 
abilities. 

58 children (M= 8 years, 0 months) completed the questionnaire; 14 were identified as 
monolingual and 44 as bilingual. Children also completed seven subsets of the Clinical 
Evaluation of Language Fundamentals (CELF-4 UK) to obtain core, receptive and expressive 
language scores, plus measurements of phonological awareness and working memory.  
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Preliminary analyses revealed that bilingual children performed on par with their monolingual 
peers on expressive language tasks, while their performance was compromised on receptive 
tasks. Further analyses are planned to investigate how linguistic exposure (and the extent of the 
exposure) impacts expressive and receptive language skills, and to standardise the LeBE-Q for 
use in contexts where use of parental report measures is not feasible.  

 

Bilingual acquisition in monolingual environments – strategies of communication 
in Polish NNB families 

Piotr Romanowski 
University of Warsaw, Poland 

 
In many environments, children grow up bilingual, or even plurilingual, mainly because two or 

more languages are spoken in their surroundings. Obviously, language acquisition is more 

spontaneous when it is used in authentic situations of communication. However, only recently 

and mainly in monolingual environments, such as Poland, Non-Native Bilingualism (NNB) has 

become a very popular approach (Romaine 1995, Szramek-Karcz 2014). Yet, it continues to 

arouse controversy, as its underlying assumption is that a parent deliberately chooses a language 

different from his/her native one to speak to the child (Olpińska-Szkiełko 2013).  

The present study implies the role of parents in their children’s language acquisition as well as 

the strategies of communication they employ. The results of analysis of 22 case studies of Polish 

NNB families will be discussed. The foremost and major objective was to collect the information 

on the efficiency of the selected strategies and their children’s bilingual development. Hence, the 

survey also aimed at establishing the reasons why Polish parents decide to address their children 

in a foreign language, how they tackle difficulties resulting from NNB and what outcomes they 

have achieved so far in bilingual upbringing. The conducted research proves that depending on 

the circumstances and attitudes towards NNB, each family can still develop their own manner of 

communication.  

References 

Olpińska-Szkiełko, M. 2013. Wychowanie dwujęzyczne w przedszkolu. Warszawa: KJS UW 
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Bilingual First Language acquisition: Translation equivalents & comprehension 

Fatma Said 

University of York 

Parental or family language policy (Curdt-Christiansen, 2016; King & Fogle, 2013; Said & Zhu 
Hua, 2017) has been shown to be the driving force behind parents’ interaction styles and input 
frequencies with children (De Houwer, 2007; Luykx, 2003; De Houwer & Bornstein, 2016). 
Empirical studies have also proven that both the quantity and quality of input makes a significant 
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impact on the bilingual child’s lexical knowledge in their languages (Place & Hoff, 2011; Rowe et 
al, 2012; Shneidman & Goldin-Meadow, 2012).  

This longitudinal sociolinguistic study followed a 3-year-old bilingual first language Arabic-
English speaking pre-schooler over a period of time (from 1;09-3;07). Data was collected in three 
ways: video/audio recordings of naturally occurring conversations with her mother and at times 
with her aunt over Skype, interviews with the mother, father and nanny, and parental assessment 
(MacArthur Bates CDI 3). Heavy interactional data supports the project’s usage-based approach 
(Tomasello, 2000; Ambridge & Lieven, 2011); data is analysed qualitatively for the interviews and 
with conversation analysis for the natural interactions.  

The findings support the studies above and offer evidence that language learning is largely social-
pragmatic in nature (Tomasello, 2003), highlighting that children are socialised to learn language 
in particular ways that helps them understand how to use language (Duranti, Ochs & Schiffelin, 
2012). In this process the data shows that a child as young as three is able to agentively use 
language with adults despite the asymmetries in place. The paper focuses on translation 
equivalents (Montari, 2010; De Houwer, 2009) and code-switching (Lanza, 1997).  
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BFLA in Bradford: loanword phonology in adult Pahari-English early versus late 
bilinguals 

Sehrish Shafi & Sam Hellmuth 

University of York 

Mirpur Pahari (MP) is an Indo-Aryan language spoken by 4 million in north-west Pakistan and 
by an estimated 500K in the UK, and is under-represented in research on UK minority languages 
(Hussain, 2015). This paper investigates patterns of syllable structure and stress placement in MP 
itself and in English loanwords used in MP. We provide a detailed case study of data from one 
adult female MP-English early bilingual in Bradford, with comparison to generalisations derived 
from a corpus of MP and loanword data collected with MP-English late bilinguals and MP 
monolinguals in Pakistan (Shafi, 2017).  The MP spoken by our early bilingual speaker from 
Bradford has the same phonological grammar as that produced by speakers in Pakistan, in both 
syllable structure and stress placement, as in (1). Differences emerge in the realisation of English 
loanwords in MP, as in (2): loanwords produced by monolinguals in Pakistan fully respect the 
phonological grammar of MP, but our early bilingual speaker’s productions are fully ‘faithful’ to 
the source language English pronunciation; late bilinguals’ productions are shown to vary 
between these two extremes. Major (2001: 136-138) treats loan phonology as a ‘form of L2 
acquisition’ where the L1 is initially dominant, whereas complete L2 acquisition yields loanwords 
which are near-identical to the L2. We discuss applicability of this approach in the case of 
bilingual first language acquisition, and specifically the apparent need to propose a loanword 
specific component to the bilingual grammar (cf. LaCharité & Paradis, 2005). 

(1) MP phonological patterns  gloss 

a. no syllable-initial consonant clusters bə.ˈraːt̪ wedding 

 syllable-final consonant clusters must share place of assimilation ˈrə̃ŋg colour 

b. stress a final superheavy syllable, if present d̪ər.ˈbaːr shrine 

 else, stress the penult syllable (light syllables are never stressed) sə.ˈraː.nə pillow 

 

(2) monolinguals late bilinguals early bilingual   

a. gə.ˈlɑːs gə.ˈlɑːs glɑːs glass 

 ˈma:.sək mask mask  mask 

b. bəˈluːn bəˈluːn bəˈluːn balloon 

 bə.ˈlæn.dər bə.ˈlæn.də(r) bə.ˈlæn.də blender 

 ˈlæ:.təs ˈlɛ.tɪs ˈlɛ.tɪs lettuce 

 sə.teː.ˈdɪəm sə.ˈteː.dɪəm ˈsteɪ.dɪəm stadium 
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LANGUAGE ACQUISITION OF RUSSIAN-ENGLISH BILINGUALS 

 
Solnyshkina M.I., Kharkova E.V., Gafiyatova E.V. 

Kazan (Volga Region) Federal University 

 

        The research was conducted of the data from three bilingually raised children with Russian 
and English language exposure when each parent uses only one language. The longitudinal 
studies demonstrated three periods in language development: (1) one lexical system (0 – 12 
months); (2) two different lexicons with the same syntax (12 months – 3 years); (3) separate 
lexical and syntactic systems (from the age of three years). The presentation focuses on four 
topics: (a) rate of language development, (b) patterns of development, (c) code-mixing, (d) 
communicative skills. The findings include the following: (1) all three bilingual children produced 
their first words in English and Russian at about 11 to 14 months; (2) reproduction patterns are 
sensitive to interlocutors;  (3) code-mixing in the forms of  intra- and inter-utterance mixing 
registered at the age of about 24 – 27 months; (4) incorporating structures from dominant 
(English) into their weaker (Russian) language started at 24 months; (5) intra-utterance mixing is 
rare in sentences where grammar patterns of languages are different; (6) code-mixing patterns 
depend on interlocutor and situations; (7) bilinguals make appropriate choices with different 
interlocutors. The research supports the conclusion that differentiation in lexicon and syntax by 
Russian-English bilinguals starts at the age of three years. 

 

Tracing bilingual lexical acquisition via infants’ phonological preferences 

Catherine Laing 

 Cardiff University 

Research into bilingual infants’ phonological production is limited, and restricted mainly to 
small-sample studies (Vihman, 2014). It has thus been difficult to draw general conclusions in 
this area. However, some recent studies of older infants and children (e.g. Goldstein & Bunta, 
2012; Mayr et al., 2015) have shown more advanced phonological skills for bilinguals compared 
with monolingual peers, suggesting that acquiring more than one language may present a 
phonological advantage in early language production. In this talk, we discuss a project that is 
currently in development, which will compare the very early phonological development of 
bilingual infants, tracing the transition from babble to first words. Our aims are two-fold: First, 
to test the validity of the previous findings with a sample of younger infants, and second, to 
identity the point at which bilingual infants display more advanced phonological production (if at 
all).  

The proposed study compares bilingual and monolingual infants’ transition from babble to 
words. Data from 12 infants – 6 bilingual, 6 monolingual – will be analysed between 10-15 
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months. First, infants’ early phonological preferences will be established with an analysis of pre-
linguistic babble production. We will then trace lexical acquisition, hypothesizing that infants will 
acquire words in line with the phonological preferences established in their babble production 
(see Vihman, 2014). Compared with monolinguals, we expect bilingual infants to acquire more 
words that are in line with these phonological preferences – having two languages to select from 
will facilitate early production. In turn, this may lead to more advanced phonological 
development.  

Audiovisual speech processing in monolingual and bilingual infants:  The 
attentional shift between 4 and 8 months of age 

Jovana Pejovic1, Eiling Yee2, and Monika Molnar3 

1 BCBL. Basque Center on Cognition, Brain, and Language. 
2 Department of Psychological Sciences, University of Connecticut. 

3 Department of Speech-Language Pathology, University of Toronto. 
4  

When processing continuous audiovisual speech in their dominant or native language, 
bilingual infants attend to the mouth by 4 months of age, while monolingual infants do so only 
by 8 months (Pons, Bosh & Lewkowicz, 2015). Presumably, bilingual infants shift their 
attention to the mouth earlier than monolinguals, to benefit from visual speech cues that can 
aid them with language identification. Here we examined the interaction between stimuli 
complexity and the emergence of this attentional shift by assessing monolingual and bilingual 
infants’ attentional shift from eyes to mouth in a linguistic paradigm that requires no language 
identification. 

Spanish and Basque monolingual and bilingual infants were presented with two vowels 
(/i/;/u/) that exist in both Spanish and Basque. Eighty-eight 4-month-olds (43 monolinguals) 
and seventy-eight 8-month-olds (40 monolinguals) were presented with a female face uttering 
the vowels. Because monolingual’s attention to the mouth is modulated by audiovisual 
incongruency (Danielson et al., 2017) we modulated audiovisual congruency by presenting 
infants with six matching (congruent visual and auditory information) and six mismatching 
(incongruent visual and auditory information) trials. 

Measuring infants’ looks to the eyes and mouth revealed a shift from attending more to 
the eyes at 4-months, to attending to both the eyes and mouth at 8-months (similarly to 
Lewkowicz & Hansen-Tift, 2012; Pons et al., 2015). However, language exposure (monolingual 
vs. bilingual) and audiovisual congruency (match vs. mismatch) did not modulate this pattern, 
suggesting that bilingual experience does not modulate the attentional shift when processing 
linguistic stimuli that is shared across their language. 

 

Production and perception of cross-linguistic phonological categories: Data from 
English-Polish heritage speaking children 

Maximilian Topps 

Lancaster University 

Models of bilingual language acquisition make contradictory predictions regarding how easily 
cross-linguistically similar sounds are acquired, arising from whether the model concerns 
phonetic detail or phonological contrast. For the L2LP (Escudero, 2005) and PAM-L2 (Best & 
Tyler, 2007), which concern phonological contrast, cross-linguistically similar sounds should be 
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easy to acquire. The SLM (Flege, 1995), which concerns phonetic detail, hypothesises that these 
sounds are difficult to acquire. 

In order to examine cross-linguistically similar sound acquisition, this paper examines vowel 
contrasts in English-Polish bilingual children. The high-front vowel space is occupied by the 

contrast /i/-/ɪ/ in English, and /i/-/ɨ/ in Polish. Given the similarity between this triad of 
sounds, cross-linguistic influence is predicted (Wells, 2000). For example, Polish learners of 

English have shown difficulty perceiving contrast between /i/-/ɪ/ due to their similarity in 
vowel quality and the lack of duration as a contrastive feature in Polish (Szpyra-Kozłowska, 
2003).  

Pilot data were collected from 11 English-Polish bilingual children aged 6 to 9 years who attend 
Polish supplementary school on Saturdays. Production data were elicited via a picture-naming 
task that targeted the relevant vowel contrasts in both languages. The perception task was a 

lexical decision task in which listeners heard continua between English /i/-/ɪ/, Polish /i/-/ɨ/, 

and cross-linguistic /ɪ/-/ɨ/ to determine their perceptual boundaries in each language. Acoustic 
measures of F1, F2, F3, and duration were extracted from the production data. From these, 
Euclidean distance between vowel pairs were calculated for each speaker, and between 
production and continua endpoints. 
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Heritage Language Development of Bilingual Turkish-English Pre-school 
Children 

Ayse Cifti 

University of York 

Learning a heritage language is important to bilingual children who grow up in a society in which 
their home language is not supported (Curdt-Christiansen, 2016; Said & Zhu Hua, 2017). The 
aim of this multiple case study project is to understand what contributes to the bilingual 
development of UK Turkish-English speaking bilingual first language acquiring pre-school 
children. I focus on the role Turkish supplementary schools and the home environment play in 
supporting the children’s bilingual development.  

Overall, the goal is to measure children’s bilingual development in terms of interactional, 
syntactic and comprehension skills, to explore the classroom environment, teaching methods 
and techniques of the teacher; as well as to investigate how family interaction contributes to this 
process.  

This paper will outline the methodological choices I am using in a pilot study to test the 
effectiveness of my data collection instruments. The pilot is underway and data is collected every 
month until February 2018.  

The instruments I have designed are: a questionnaire with parents to gather background 
information on social status, linguistic background and language ideology (King and Mackey, 
2016; De Houwer, 2007; Okita, 2002). Followed up by an interview with the parents and 
monthly home recordings of family interaction, so as to understand how parental interaction 
assists children’s bilingual development. This will be followed by testing the child’s knowledge in 
Turkish and English using the British Picture Vocabulary Scale III, and the Frog Story (wordless 
story) narrative task to elicit the child’s discourse structure and syntactic abilities in both 
languages. 

Finally, within the school I also observe the class teacher and interview her about her techniques 
in teaching Turkish. It is hoped that by collecting data in this way my research question can be 
answered, I look forward to suggestions and more ideas.  
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Nouns and verbs in bilingual first language acquisition of English and Polish: a 
usage-based perspective 

Dorota Gaskins  

Birkbeck College, University of London 

Early child lexicons across most linguistic communities are dominated by nouns. It is argued that 
nouns have an advantage over verbs at the earliest stages of word learning due to a universal 
cognitive preference for what is most easily inferred from the context (Gentner, 1982) and 
because one simply ‘needs’ more nouns to communicate (Ambridge & Lieven, 2011). However, 
the acquisition of nouns is sometimes matched by that of verbs if the latter are made salient by 
the structural properties of the languages the child is exposed to. This diary study examines the 
acquisition of nouns and verbs in two bilingual BFLA sisters (0;9-2;03.22) and (0;9-1;09.13) 
exposed to English and Polish. It examines if their parents’ language recorded on video when 
one of them was two can account for the proportions of nouns and verbs learnt. The girls 
acquire more nouns than verbs in both Polish and English which supports the notion of noun 
bias (Gentner, 1982). Also, both acquire more verbs in Polish than in English which is linked to 
a) higher numbers of verbs in Polish input and b) higher salience of Polish verbs caused by 
subject and object drop. I also suggest that Polish verbs are acquired more easily than English 
verbs as they fuse grammatical functions in single words and thus convey more complete 
information at a lesser articulatory expense. Meanwhile, English verbs isolate different functions 
and are thus more difficult to master.  
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Mismatch between Parental Practices and Language Attitudes towards Children’s 

Code-switching: The Case of Saudi Arabian Student Families in the UK 

Maha Othman  

University of York 

Family Language Policy (FLP) has received interest in recent years, in particular how FLP may 
affect the language development of bilingual children (King, Fogle & Logan-Terry, 2008).  
Investigating FLP in different contexts and across different family patterns could contribute 
effectively to this emerging research area (Lanza, 1997; Curdt-Christiansen, 2004). One of type 
of bilingual family that has not been investigated in-depth, is the student-family (those students 
who have children and come to the UK for the purpose of continuing their higher studies and 
then return to their country of origin).  
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This study will investigate what influences parental beliefs and decision-making about their 
children’s language in these student families. In particular, how parents contribute to the 
bilingual development of their children (some of these children are bilingual first language 
acquirers, others are early second language acquirers).  The focus of the study will be on the 
mismatch between the beliefs parents hold about the languages they speak and their actual 
linguistic practices. Many studies claim the importance of linguistic input on the linguistic output 
of children. However, very few operational means have been conducted to find the link 
(relationship) between them (Genesee, 1989), this study aims to address that.  

This will be a longitudinal case study of four Saudi student-families, where their practices will be 
observed and their conversations recorded. Data will be collected over nine months through an 
audit form, an interview with parents and (older) children in order to further understand their 
language policy (Curdt-Christiansen, 2016).  The recordings, observations and reports will be 
made once a month. Discourse analysis will be used in analysing the parent-child interactions. 
The expected result is that the more agreement there is between parents’ linguistic input 
(practices) and the FLP the more effective the impact will be on the bilingual development of 
their children. 

 

A comparative study of trilingual families in Finland and Wales: intergenerational 
language transmission methods, barriers and children's perspectives 

Kaisa Pankakoski 

Cardiff University, School of Welsh 

Previous work has highlighted the influence of environmental, sociocultural, and familial  factors 
on minority language use in bilingual settings (Yamoto, 2001, pp. 18-20). Despite some previous 
research on transmission among trilingual families (Braun 2006) there is little work which 
focuses on the factors which influence the parents’ decision to raise children trilingually, their 
strategies for language use, and the children’s perceptions of the languages to which they are 
exposed.  

This paper will outline a study of fourteen families who are attempting to raise trilingual children 
in two areas in which there are two official languages (Cardiff, Wales and Helsinki, Finland). The 
study aims to ascertain: 

Which factors influence minority official language and heritage language transmission and use? 

What strategies do parents use to promote the acquisition of the three languages? 

What are the children's perceptions of acquiring their three first languages?  

Firstly, I present the research context for the study and discuss the research aims and questions. 
Secondly, I discuss the methodological approach which comprises semi-structured interviews 
with parents and children as well as observations of language use in the home. Thirdly, I discuss 
the plan for data analysis and show how this analysis will answer the research questions. 
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First language abilities of Polish EAL pupils 
 

Marta Wesierska 
 University of York 

 

As many as 20% children in the British education system are classified as having English as an 
Additional Language (EAL). While in recent years research has focused on investigating the 
second language development of these children (English), the development in their mother 
tongue can often be overlooked. This report aimed to investigate the first language abilities of a 
group of Polish EAL children in UK primary school. This study compared language abilities of 
primary school EAL children to their native speaking Polish peers. They were assessed using 
standardised assessments of language and literacy in Polish. The results identify areas of 
strengths and weakness in EAL children’s abilities as compared to native speakers, notably their 
significantly lower scores on expressive oral language measures and reading comprehension.  
 
The findings of this study identified potential areas where EAL children need additional support 
in their L1. It is suggested that these findings are heavily affected by the levels of exposure to L1 
as well as extracurricular activities or tuition in Polish. Overall these findings contribute to a 
better understanding of how well EAL children are coping in their native tongue.  
 

 

5-minute pitches 

A Linguistic Ethnographical Study of the Repertoires and Complex Identities of 
Plurilinguals attending a Saturday School in North-London. 

 
Friederike Grosse  

University of Exeter 
 

Aim: to increase teachers’ awareness of their students’ plurilingual repertoires and contribute 
towards an advanced understanding of language and identity in multilingual classrooms.  
 
Over the last decade, the study of language and identity has received growing attention and 
scholars increasingly draw on linguistic ethnographic (LE) approaches to study the phenomena 
of identity in language learning. Since the acceleration of globalisation from the 1980s and the 
changes within the linguistic landscape, researchers’ views on languages changed which resulted 
in new theoretical and methodological stances under which language practices in multilingual 
classrooms are analysed.  
 
By taking these changes as starting points for my study, I will investigate the plurilingual 
repertoires of students in relation to the ways their identities are constructed and negotiated in a 
complementary school context, an approach I developed through my master’s research at 
Goldsmiths, University of London (Grosse, 2015). With regard to the instability of late 
modernity, scholars working within a LE approach adopt altered ontological and epistemological 
approaches to language, culture and identity. I view languages as social-cultural processes that 
affect the construction of identities within specific social situations and understand plurilingual as 
the ability of a speaker to draw on more than one language or language variety. My research 
interests lie within the areas of bi-multilingualism, second language acquisition and 
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heritage/community language learning, whereby, I am stepping away from this categorical 
thinking towards adopting an interdisciplinary approach. I will draw on a LE approach and 
collect data from semi-structured interviews, observations, language portraits as well as audio-
recordings of classroom practices and interactions. 
 
 
 

On the (im) possibility of researching bilingual infant code switching 
Ursula Lanvers  

University of York  
 

This conceptual contribution will debate how we can advance with researching child bilingual 
codeswitching or mixing. The methodological challenges facing this research area are 
considerable, for we need specific information about the child’s linguistic repertoire in both 
languages, and context of each utterance, to be able to ascertain the of any occurrences of either 
‘mixing’ or ‘switching’. Despite these challenges, BFLA research has, over the last decades, seen 
increasing support for the ‘2 systems from birth’ view. In addition, more recent evidence has 
shown that BFLA infants choose either more monolingual, or more bilingual codes, according to 
their interlocutors’ tolerance of bilingual use. Such early competencies of BFLA infants point to 
the necessity to focus on social functions, rather than the (hitherto dominant) formal properties, of 
mixed/switched utterances. Such an approach is in line with recent developments in contact 
sociolinguistics: the term code meshing describes the free blending of codes- the structurally 
boundless, socially and ideationally purposeful activation of both codes. Possible methodological 
avenues for using code meshing approaches in future studies on BFLA are discussed.  
 
 

Bilingualism and emergent bilinguals’: A teacher’s reflection 

Kamil Trzebiatowski 

KTLangspec, Hull 

In this talk, Kamil will share his experience of using emergent bilinguals' L1 to boost the second 
language acquisition and academic growth in an English secondary school context. Kamil will 
present examples from his EAL (English as an Additional Language) classroom where English 
language is typically taught through curricular content - subjects such as Maths, Science and 
Geography. 
 
I will demonstrate how I have been putting in practice the notion of additive bilingualism and 
translanguaging in my own teaching and learning setting, and how I believe it has benefited my 
students' learning, their motivation through acknowledging their identities, and prior knowledge, 
and how drawing on L1 literacy has distinct impact on their current school achievement. 
 


